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The Examination for Professional Practice in Psychology
(EPPP) is one of the requirements for licensure in all 50 states and
three territories of the United States and nine provinces in Canada.
The EPPP was originally developed in 1964 by the American
Association of State Psychology Boards (AASPB), later renamed
the Association of State and Provincial Psychology Boards
(ASPPB) to reflect its Canadian membership, as part of an inter-
national effort to provide consistency and quality of regulation in
the practice of psychology in order to provide enhanced protection
to the public (Schaffer, DeMers, & Rodolfa, 2010).

The purpose of the EPPP is to examine the breadth and depth
of knowledge of the field of psychology possessed by a candi-
date for licensure, including 1) biological bases of behavior; 2)
cognitive–affective bases of behavior; 3) social and cultural

bases of behavior; 4) growth and life span development; 5)
assessment and diagnosis; 6) treatment, intervention, and pre-
vention; 7) research and statistics; and 8) ethical/legal/
professional issues (ASPPB, 2011). The ASPPB Information
for Candidates Brochure (ASPPB, 2011) describes the content
domains and the percentage of items in each domain. ASPPB,
through its Item Development Committee and Examination
Committee, and in conjunction with its testing contractor, the
Professional Examination Service (PES), develops and main-
tains the examination for use by licensing boards in the United
States and Canada. In order to remain current and to protect the
integrity of the examination, two new forms of the EPPP, which
include a mix of new and previously used items, are developed
and two forms are retired each year. At any point in time, four
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forms of the examination are in use in order to maintain a fair
and objective examination experience for licensure candidates.

The test is validated and updated by periodic practice analyses
(see Greenberg & Jesuitus, 2003; ASPPB, 2010), which, through
focus groups and surveys, gather input from large numbers of
practicing psychologists regarding knowledge areas deemed by
them necessary for competent practice (Rehm & Lipkins, 2006).
The practice analysis on which the current examination is based
(ASPPB, 2010) received input from 1,180 licensed psychologists
in the United States and Canada.

Demographic data are collected from candidates for licensure on
a number of categories, such as type of training, theoretical ori-
entation, place of employment, gender, and methods of preparation
for the examination. In 2007, the ASPPB board of directors revised
the questionnaire used to gather these data and decided to report
not only average scores but also pass rates for demographic cate-
gories and graduate programs. The current data set is based on this
questionnaire. Pass rates are used because they provide the most
accurate measure of candidate performance, given that the test is
designed specifically to distinguish candidates who possess the
requisite knowledge at the pass point to practice independently, as
defined by the practice analysis.

The purpose of this paper is to provide an overview of recently
collected data, in part to respond to misperceptions about the
examination (such as a high overall failure rate and differential
pass rates as a function of the nature of the student’s training) and
the anxiety students feel about how to study for the examination
(Sharpless & Barber, 2009; DeMers, 2009), as well as to provide
useful information to graduate programs, prospective candidates,
and the profession about the aggregate performance of students’
performance on the EPPP.

Method

Sample

During the time period from April 2008 through July 2010,
7,402 doctoral level candidates took the EPPP. Data from the
6,937 candidates (94% of the sample) who responded to the
question regarding gender indicate that 75% of the candidates were
female and 25% were male. Forty-eight percent were from PsyD
programs, 51% were from PhD programs, and the other one
percent was from EdD, joint degree, or respecialization programs.

Procedure

The database used for this paper includes the scores and ques-
tionnaire responses of all doctoral candidates who applied for the
EPPP electronically during the time period April 2008 through
July 2010. Candidates for licensure fill out a questionnaire, par-
tially before and partially after taking the examination, that poses
19 specific background questions. Those deemed most relevant to
candidates and the educational and training communities include
the following: degree type (i.e., PhD, PsyD, EdD), type of training
program (i.e., specialty; each program accredited by APA or CPA
or designated by the ASPPB/National Register is considered a
separate program for the purposes of this study), whether the
program and internship are accredited (yes/no), gender, time spent
studying (range less than 100 hours to over 400 hours), and

methods used to study for the EPPP (e.g., independent study,
commercial workshop, commercial materials). In addition, based
on the graduation date provided by the candidate, the time since
completion of the degree was computed and used as an indepen-
dent variable, and program size was computed based on the num-
ber of candidates taking the examination from a given program.
Although completing the questionnaire is voluntary, almost all
candidates (99%) answered the questionnaire.

Results

General Pass Rate Findings

Approximately 76% of all candidates during the time period
assessed who indicated they were applying to take the examination
based on a doctoral degree (N � 7,402) received a passing score,
while 82% of the doctoral candidates who took the test for the first
time (N � 6,100) passed. Much of the difference between these
two pass rates can be accounted for by the fact that a higher
percentage of those who initially failed the exam also failed on
subsequent attempts when compared with test takers in general
(nonfirst-timers, N � 1,302, passed at a 47% rate). The difference
in pass rates between first-timers and nonfirst-timers was statisti-
cally significant, with the effect size relatively strong (�2 �
693.71, df � 1, p � .001, � � .31).

Some candidates for licensure are concerned that there may be
differential difficulty between various forms of the EPPP and
worry that they may be unlucky enough to take a particularly
difficult form of the exam. A comparison of mean scaled scores of
the eight forms administered during the period of this study (mean
[M] about 560 � 5, standard deviation [SD] about 100 � 10)
revealed relatively small variation. More important, whenever
these variations exist, passing scores for examination forms are
equated, so that passing scores take into account the relative
difficulty of the specific form of the examination. Thus, the num-
ber of test items that must be answered correctly is lower on those
forms of the exam that are determined empirically to be relatively
more difficult.

Pass Rate and Candidate Variables

Gender had a statistically significant but weak relationship with
pass rates. Of the women, 77% passed, while 73% of the men
passed (�2 � 7.96, df � 1, p � .01, � � .03).

There was a negative relationship between length of time since
completion of the degree and pass rates on the EPPP (�2 � 561.46,
df � 5, p � .001, � � .27, r � �.22; see Table 1). The longer
candidates waited to take the EPPP, at least up to about five years
postgraduation, the lower the score on the EPPP, with a leveling
off of the scores after about five years. There is a possibility that
this relationship reflects the fact that candidates who do not pass
the first time have to wait longer to take the examination on
additional occasions. When that question was tested statistically,
the relationship between the number of times a candidate took the
exam and the length of time since graduation was nonsignificant
(r � .02, p � .77).

Candidates also spent varying amounts of time studying for the
exam. As might be expected and as shown in Table 1, increased
amounts of time studying generally translated into higher pass
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rates (�2 � 56.08, df � 5, p � .001, � � .1). However, beyond 199
hours of study, the pass rates did not continue to increase signif-
icantly and beyond 399 hours, pass rates decreased.

Method of study for the exam was examined, although the
statistical analysis should be considered quite tentative, because
candidates were allowed to report more than one preparation
option and thus response categories were not independent. How-
ever, the data set available for this study did not allow a more
appropriate form of statistical analysis. Table 2 provides the data
for the more common types of EPPP preparation. The pass rates
related to the methods of study varied from 69% (commercially
sponsored workshop) to 83% (informal study group). Although
these pass rates differed significantly from chance (�2 � 107.50,
df � 9, p � .001, � � .07), this weak effect must be interpreted
in light of the absence of independent categories.

Pass Rate by Training Variables

The degree the training program confers appears to be a relevant
variable with regard to pass rates. Those who were trained in PhD
programs passed at a rate of 82%, while those trained in PsyD
programs passed at the rate of 69% (�2 � 170.97, df � 1, p � .001,
� � .15). An insufficient number of EdD candidates took the
examination in the time period to provide reliable data.

Also of interest are the relative pass rates by type of training
program. Table 1 provides the number of candidates and pass rates
for each of the types of specialty programs that had more than 100
candidates take the EPPP during the time period used in this study.
These pass rates range from 87% for clinical neuropsychology to
48% for forensic psychology. Table 1 also reveals that the vast
majority of candidates seeking licensure are from clinical and
clinically related programs, only 12% of the candidates are from
counseling psychology programs, and 4% are from school psy-
chology programs. There is a statistically significant, but weak,

relationship between type of graduate program and pass rates
(�2 � 33.53, df � 6, p � .001, � � .07).

An important perception in the field of psychology is that
accreditation of the training program is an important determinant
of quality (cf., Nelson, Belar, Grus, & Zlotlow, 2008). The pass-
rate data from this data set support that contention. Those candi-
dates from degree programs that were accredited by either the
American Psychological Association (APA) or the Canadian Psy-
chological Association (CPA; 6,320 candidates) passed at the rate
of 78%, while those from programs not accredited by APA or CPA
(905 candidates) passed at the rate of 58% (�2 � 179.33, df � 1,
p � .001, � � .16).

Of the 4,750 candidates who responded in the affirmative to the
question of whether their internships were APA or CPA accredited
or were Association of Psychology Postdoctoral and Internship
Centers (APPIC) member programs, 82% received passing scores
on the EPPP. Of the 1,891 who responded no, 68% passed. In
addition, interestingly, 544 did not know whether their internship
was accredited (of whom 58% passed) and 175 had not had a
predoctoral internship (of whom 59% passed) (�2 � 285, df � 3,
p � .001, � � .2).

Pass Rates in Multivariate Context

To test whether these univariate results would remain in a
multivariate context (i.e., after controlling for the variance in the
other predictors) we conducted a two-level multilevel regression
analysis with full maximum likelihood estimation. That is, stu-
dents (level 1) were nested within their respective programs (level
2). Multilevel modeling is advantageous as it accounts for the
interdependency in participants’ scores that may have some com-
monalities, such as students who are from the same program. Since
some individuals did not list their program (n � 852), we first
tested whether these individuals differed in pass rates as compared
with the rest of the sample. The result from the chi-square was
significant, (�2 � 213.70, df � 1, p � .001). Those individuals
who did not list their programs or were from nonaccredited pro-
grams passed at a rate of 55.0%, as compared to 78.3% of those
individuals who listed their program. Nonetheless, given that we
could not adequately identify the specific programs for these

Table 2
Methods of Preparation for the EPPP

Method of study Na Pass rate

Commercial in print 4,727 80%
Individual study 3,658 80%
Commercial audiotape 3,154 80%
Commercial online 2,908 81%
ASPPB retired items 2,284 79%
Commercial workshop 1,431 69%
ASPPB online practice test 1,099 74%
Informal group sessions 929 83%
Test prep listserv 824 80%
ASPPB prometric practice test 304 77%

Note. ASPPB � Association of State and Provincial Psychology Boards;
EPPP � Examination for Professional Practice in Psychology.
a N does not represent number of candidates, but number of responses, as
candidates could endorse more than one option.

Table 1
Pass Rates by Year of Degree, Time Spent Preparing, and
Specialty Training

Year highest degree obtained N Pass rate

2009–2010 1,087 84%
2008 2,505 83%
2006–2007 2,442 74%
2004–2005 837 50%
2002–2003 406 56%
1990–2001 487 58%
Time spent preparing

None 4 50%
Less than 100 hours 442 66%
100–199 hours 1,360 79%
200–299 hours 1,648 81%
300–399 hours 1,170 79%
400 or more hours 1,132 69%

Specialty training
Clinical 5,028 76%
Counseling 852 79%
Clinical child and adolescent 391 86%
School 317 78%
Clinical neuropsychology 167 87%
Clinical health 154 73%
Forensic 114 48%
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students because ASPPB does not track nonaccredited, nondesig-
nated programs in its database, we could not include them in the
multilevel analysis (Ns for multilevel analysis at level 1 � 6,468,
level 2 � 447). Accordingly, the following analyses only pertain to
accredited or designated doctoral programs.

We tested our main multivariate model wherein pass rate (yes �
1, no � 0) was the outcome variable and the predictor variables at
the student level (level 1) included: sex (men � 1, women � 0,
uncentered), time since degree (grand mean centered), hours pre-
paring (grand mean centered), first time taking EPPP (1 � yes,
0 � no, uncentered), internship accredited (1 � yes, 0 � no/not
known, uncentered), and type of program (with clinical as refer-
ence group, uncentered). At the program level (level 2), we in-
cluded whether the program was a PhD v PsyD (1 � PhD, 0 �
other: PsyD or EdD1; uncentered) and the number of students who
took the EPPP as a proxy for program size (grand mean centered).
This analysis, as described below, allows us to report the associ-
ation of each predictor variable with pass rates after controlling for
the variance in the other predictors.

As seen in Table 3, the variable with the largest odds ratio in
relationship to pass rate was whether the candidate had taken the
test more than once. First-time test takers were 220% more likely
to pass the examination than repeat test takers. Second, students
from PhD programs as compared with PsyD and EdD programs
were 106% more likely to pass the EPPP. However, there was
more variability among the pass rates in PsyD programs as com-
pared to PhD programs, as evidenced by the fact that the largest
contributors to the failure rates were 13 PsyD programs. Thus, a
relatively small number of PsyD programs are disproportionately
contributing to the variability between PhD and PsyD outcomes.
Third, students who had an accredited internship were 43% more
likely to pass the EPPP. Fourth, the amount of time students spent
preparing for the examination was related to pass rate. For every
100 hours change in time preparing for the EPPP there was a 15%
increased likelihood of passing. However, as noted above, there is
likely a diminished return at the higher ends of time preparing.

Fifth, individuals who graduated from smaller programs (as de-
fined by the number of students who took the EPPP during the
timeframe of this study) were more likely to pass the EPPP.
However, this was a relatively small effect, as for every one
standard deviation change in program size (i.e., 20 students) there
was 1% increased odds of not passing the EPPP. Sixth, students
from clinical programs were 55% more likely to pass the EPPP as
compared to students from counseling psychology programs and
41% more likely to pass the EPPP when compared with students in
other programs, respectively (but individuals from clinical psy-
chology programs were not more likely to pass as compared with
individuals from school psychology programs). Seventh, students
who graduated more recently were also more likely to pass the
EPPP (25% increased likelihood). In this multivariate analysis,
individuals’ sex was no longer a significant predictor of pass rates.

Individual Program Analysis

The multivariate analysis did reveal that there were certain
programs whose students had relatively poorer pass rates on the
EPPP. Computation of the pass-rate data on those programs, using
60% pass rate as the cut-off level, revealed the following: There
were 37 programs (8% of all accredited or designated programs)
with the lowest average pass rates, 53.2%, for their students. In
contrast, programs at the 50th percentile or above had an average
pass rate of 92.3%. These bottom 37 programs accounted for 647
of the 1,379 EPPP failures (46.9%). In addition, 15 programs with
pass rates below 60% (13 PsyD, two PhD) accounted for 535 of the
1,379 EPPP failures (38.8%), while accounting for 1,074 of the
total number of candidates taking the examination (16.5%). Of
these 15 programs, all accredited separately, four were from one
educational institution and three from one other educational insti-
tution. These seven programs (1.5% of the 466 accredited or
designated programs) accounted for 236 of the total failures
(17.1%) and 524 of the total candidates taking the examination
during this time period (8%). Of the remaining 22 programs with
pass rates below 60%, 18 were PhD programs, 17 of which were
in traditional university settings. As an aggregate, these 149 stu-
dents across these 18 programs had a 49.7% pass rate.

Discussion

These data have several implications for the field of psychology.
First, it is clear, given all of the variables that impact academic
performance, that a high percentage of candidates for licensure
pass the EPPP the first time they take it. We hope the information
provided in this study lays to rest the belief that the majority of
candidates fail and that EPPP pass rates are consistently low. This
information should be comforting to the majority of candidates. In
addition, candidates preparing for the EPPP should know that
regardless of the form of the EPPP they take, they have an equal
chance of passing the test.

Two questions in the EPPP demographic questionnaire relate
to preparation for the examination, an issue of considerable
importance to students. It seems that there is a weak relation-
ship between the specific methods used and pass rates (although

1 The results were consistent when we omitted the 13 EdD Programs.

Table 3
Summary of Fixed Effects for Multilevel Model Predicting
Pass Rates

Coefficient (SE)
Odds
ratio 95% CI

Intercept 0.37� (0.18) 1.45 1.01, 2.08
Program size –0.01��� (0.002) 0.99 0.988, 0.997
PhD vs. PsyD 0.72��� (0.17) 2.06 1.49, 2.86
Sex –0.01 (0.09) 0.99 0.83, 1.19
Internship accredited 0.36��� (.09) 1.43 1.19, 1.72
First time taking 1.16��� (0.11) 3.20 2.59, 3.96
Prep time 0.14��� (0.04) 1.15 1.08, 1.24
Time since degree –0.29��� (0.03) 0.74 0.70, 0.79
Program

Counseling –0.81��� (0.15) 0.45 0.33, 0.60
School –0.31 (0.23) 0.73 0.47, 1.15
Other –0.52��� (0.15) 0.59 0.44, 0.80

Note. Sex: men � 1, women � 0; First time taking: 1 � yes, 0 � no; PhD
vs. PsyD: PhD � 1, PsyD � 0; Internship accredited: 1 � yes, 0 � no or
not known; Program: reference group clinical programs. CI � confidence
interval; SE � standard error.
� p � .05. �� p � .01. ��� p � .001.
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this was a tentative analysis due to the interdependence of the
data), and an apparently stronger, though curvilinear, relation-
ship between the number of hours spent studying and pass rates.
Current data indicate that it would be highly advisable for most
candidates to spend around 200 hours studying for the exam in
order to maximize the likelihood of passing, but that how one
studies might best depend on the personal preferences of the
candidate. It is possible that there is a relationship between
method of studying and amount of time spent studying, but
further research would be needed to determine that. It seems
intuitive that there is a saturation level for study. It does not
seem intuitive that more study results in lower pass rates,
however, unless those who study the most do so because they
worry that their training does not adequately prepare them for
the exam, or their style of test taking has generally not been
associated with successful outcomes. It is also possible that test
anxiety may drive the amount of time spent studying, with that
study time being less efficient or unable to overcome the
negative effects of the anxiety, or that the lower-ability students
who fail the test repeatedly respond to the question by provid-
ing the cumulative time they spend studying across all of the
times they took the exam. Unfortunately, the data available for
this study do not provide clear guidance regarding these spec-
ulations and further study is warranted.

There is a statistically significant relationship between the time
that has passed since graduate school and pass rates on the EPPP,
as those who take the examination closer to graduation pass at
higher rates than those who take the EPPP after some time has
passed. The EPPP is an examination of the breadth and depth of
knowledge of the field of psychology, and it is a logical outcome
that taking the EPPP closer to having completed academic course-
work during doctoral training (both academic and formal intern-
ship) will yield higher scores on the EPPP. To those candidates
taking the examination at some distance from their graduation,
these data reinforce the assertion that becoming reacquainted with
recent literature in the field would be beneficial.

It should be noted that some jurisdictions allow candidates to
take the EPPP upon completion of degree, while other jurisdictions
allow candidates to take the EPPP only upon completion of all
supervised experience hours. This administrative decision could
have an impact on the pass rates of the candidates in those
jurisdictions. Further research into the timing of taking the EPPP
will be useful to answer this question. However, data from this
study, as well as the defined purpose of the EPPP, support juris-
dictional regulations that allow candidates to take the EPPP upon
graduation.

While the overall pass rate is quite good, the pass rate is
particularly high among those candidates with PhD degrees who
graduated from APA or CPA accredited academic and internship
programs. This data set provides support for the utility of higher
levels of review and quality assurance, which in turn may provide
better training for students.

The question of relationship of degree (especially PhD vs.
PsyD) to depth and breadth of knowledge of the field of psychol-
ogy is a hot issue in the training field. Our data suggest that PhD
candidates, especially those from accredited programs, do perform
better on the EPPP than PsyD candidates. However, it is important
to note that a high percentage of candidates from many PsyD
programs also pass the first time they take it. We also found that

a disproportionate percentage of those candidates who fail the
EPPP come from a limited number of predominantly PsyD pro-
grams. Thus, the variability among programs may result in a small
number of programs, in particular a subset of PsyD programs,
unfairly clouding the reputation of all PsyD programs. In addition,
there are some traditional PhD programs that have relatively low
pass rates. A reasonable conclusion seems to be that there are
variables other than degree that are more important in determining
pass rates on the EPPP.

Program size has a statistically significant albeit weak relation-
ship to pass rate. Because programs vary along many dimensions
and the students from some large programs have high pass rates on
the EPPP, other educational variables are more predictive of pass
rates than program size.

Both the degree and the specialty program are related to pass
rates, but it has been proposed that education should be considered
in the context of other variables, such as general intellectual
abilities of students rather than the specific training they receive.
That is, it may be that high quality training programs are able to
attract more competent students to begin with, so the EPPP pass
rates may be as much or more a function of the general ability level
of the students from those programs as it is a function of the
training they received (cf., Yu et al., 1997; Templer & Tomeo,
1998). This is an issue of some importance that further research
might be able to answer. If student selection versus student training
is truly a key determinant for any given program’s or student’s
success, then this information may have important implications for
the future of professional psychology training programs. There are
practical and ethical implications of accepting for admission stu-
dents who have limited capability of developing competence as
practicing psychologists.

Lastly, in our analysis of accredited programs, a small number
of programs accounted for 35% of all EPPP failures. Parent (per-
sonal communication, August 11, 2011).) found 24 accredited
programs contributed over 30% of the unmatched applicants for
predoctoral internship. There is a considerable degree of overlap
between our poorer performing programs and those of Parent. Of
Parent’s 24 relatively poorly performing programs, nine are in our
list of 15 programs that account for 38.8% of candidates for
licensure who do not pass the EPPP and an additional three are in
our list of 37 programs that account for 46.9% of the candidates
who do not pass the EPPP.

There are also a number of academic programs whose students
are relatively unsuccessful with the EPPP, but who are more
successful in finding internships. It would be of interest to know
whether the internships those students attended were APA/CPA
accredited, were APPIC members, or neither. In other words, these
students from poorer performing programs may have attended
internship programs that had not been held up to the scrutiny of the
profession, which would raise particular concerns about the quality
of their overall training. Further research should explore the impact
of these sequence-of-training issues on the licensure process.

What is clear is that a small number of accredited programs have
disproportionately poor outcomes, which may hinder their students
from entering the profession. This creates a significant challenge
for psychology, not only in terms of protection of the public, but
for the integrity of the profession. We do not know whether the
lower passing rates on the EPPP are due to the quality of the
educational instruction in those graduate programs or internships,
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to the quality of the students accepted, or to some other variable.
Whichever is the case, however, we believe that the programs are
ultimately responsible for the outcome of their students, whether
the reasons for lower pass rates on the EPPP are due to inadequate
quality of instruction or inadequate quality of admission decisions.

We believe that there are important ethical considerations for
our profession in these data. Programs have an ethical obligation to
provide some level of assurance that students who spend years of
their lives and tens to hundreds of thousands of their dollars be
able to pursue the profession for which they are being trained. We
believe there is an ethical imperative for faculty to ensure that the
students under their guidance can be licensed in due course, as that
is the ultimate goal of most psychology trainees and the reason
they attend graduate school. And, we believe that the kinds of
outcomes demonstrated by our data should have important impli-
cations for decisions that are made both by students who pursue
graduate training and by accrediting agencies that oversee the
quality of training in educational institutions.

The decision not to provide names of the 15 programs that
account for nearly 39% of all candidates who fail the EPPP is an
intentional one, primarily because the programs whose students
have a higher probability of failing (using the 60% pass rate as a
criterion) change, depending on the time period of the analysis. In
addition, the more important message, as compared with the spe-
cific programs in this study, is that some programs are doing a
relatively poorer job of preparing students to pass the EPPP and
internship directors, regulators, and prospective students should
track such programs over time. The specific pass rates for aca-
demic programs as a rolling 5-year average are located on the
ASPPB website at http://www.asppb.net/i4a/pages/index.cfm?
pageid�3487. A periodic review of the pass rate by program data
on this website can provide interested observers one important
outcome measure of quality of training of all accredited programs.

Conclusions

Based on the findings from the review of this data set, we
believe the following conclusions are appropriate:

1. Applicants for graduate training choose doctoral programs for
a variety of reasons, including program goals, faculty mentors,
reputation, areas of study, and geography, to name a few. Based on
our findings, we recommend that these applicants also include
EPPP pass rate of the programs’ students as a factor in their
choosing a graduate program. Such data will provide them with
more important information regarding ultimate licensure, one con-
sequential measure of training success, than type of degree or
specialty area of study.

2. Although we recognize that there is a significant internship
supply and demand imbalance, as the number of applicants far
exceeds the number of training slots available, decreasing the
options available to students, based on our results it would be-
hoove students to seek and complete an accredited internship. Our
data support the notion that an internship provides valuable train-
ing in addition to the accrual of supervised professional experi-
ence, as accreditation of the internship contributes to pass rates
over and above the contribution of the educational program. How-
ever, further study will be helpful to understand better the utility of
an internship and performance on the EPPP.

3. It is self-evident that students should study before taking the
EPPP. Our research provides guidance about the amount of study
that is useful to pass the EPPP. It appears that for many candidates,
it is not necessarily helpful to study more than 200 hours, but
studying up to that level will likely be helpful. A tentative con-
clusion is that time spent studying appears to be more important
than the method of study. Thus, formal EPPP study programs may
not be essential for the majority of students who come from
accredited programs.

4. It is advantageous to take the EPPP as soon after graduation
as possible. We encourage licensing jurisdictions to develop li-
censing regulations that allow candidates to take the EPPP at
graduation.

5. In analyzing the programs with the students who had the
lowest average pass rates on the EPPP, we chose as a cut-off a 60%
pass rate. That is a largely arbitrary cut-off point, chosen because
a relatively small number of programs fell below that point (37 out
of 466), with a strikingly disproportionate percentage of the total
failures on the examination (47%). Additional discussion in the
field of what an acceptable pass rate for an accredited program
might be seems warranted.

6. Based on these data, it appears that additional conversations,
perhaps difficult conversations, examining graduate level training
in psychology will be beneficial to the profession and the students
we train. It would be useful for the profession and for training
associations to develop a suitable response to specific programs
that appear to do a relatively poor job of preparing their students
for entry into the profession of psychology. Specifically, we be-
lieve that pass rate on the EPPP should be one important variable
influencing whether a graduate program receives APA or CPA
accreditation.

We hope this report makes the process of preparing for and
taking the examination clearer and less intimidating. In addition,
our data have also highlighted a number of issues in psychology
education and training that warrant further attention. These data
can provide some clarity and direction for discussions about the
sequence of education and training leading to licensure as a psy-
chologist.
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